[image: image7.png]Learn



[image: image8.png]


 St Peter’s Church of England (Aided) Primary School

Assessment For Learning Policy
Reviewed – September 2016
Our Vision: St Peter's is a caring, Christian community where we love, learn and aim high.  
Definition

Current thinking about learning acknowledges that learners must ultimately be responsible for their learning since no one else can do it for them.  Thus assessment for learning must involve pupils, so as to provide them with information about how well they are doing and guide their subsequent efforts.  Much of this information will come as feedback from the teacher. (Assessment for Learning: Beyond the Black Box)
This feedback is often through marking and verbal intervention to learners by the teacher or teaching assistant.  This policy sets out the strategies that teachers / T.A.s at St Peter’s C.E. Primary School will use in the assessment for learning process.

Rationale

Assessment is a continuous process in the classroom, it is rooted in self-referencing; a pupil needs to know where s/he is and understand not only where s/he wants to be but also how to “fill the gap”.  This involves both the teacher and the pupil in a process of continual reflection and review about progress.  

· When teachers and peers provide quality feedback, pupils are empowered to take the appropriate action.

· Teachers adjust their plans in response to formative assessment.

Characteristics of Assessment for Learning
Research shows that effective assessment for learning is a key factor in raising pupils’ standards of achievement.  At St Peter’s C.E. Primary School we aim to ensure that teachers

· embed this policy in the teaching and learning process;

· share learning goals with pupils;

· help pupils to know and to recognise the success criteria to aim for;

· provide feedback which leads pupils to identify what they should do next to improve;

· have a commitment that every pupil can improve;

· involve both teachers and pupils reviewing and reflecting on pupils’ performance and progress;

· involve pupils in being able to assess themselves;

· adjust teaching to take account of the results of assessment.

This will be done by:

Classroom Practice

At St Peter’s C.E. Primary School, assessment for learning will take place using the following strategies:

1. By sharing the learning objective

2. Developing and sharing the success criteria

3. Using rich questioning

4. Using self-assessment and peer assessment

5. By providing effective feedback and marking

These strategies will be carried out by following the statements below:

1.
Sharing the Learning Objective
The Learning Objective is what the children will know, understand or be able to do by the end of the lesson or set of lessons.

Teachers will:

· Display the Learning Objective at the start of every lesson, clarifying into child friendly language where appropriate to create a matched task that will fulfil the learning objective.

· This will be done in the form of a sentence beginning ‘We Are Learning To ……………….’ and may often also be the title for a piece of work. This can be abbreviated to WALT:.. to make titles shorter and avoid younger pupils wasting time writing the title.

· Share the learning objective to enable the child to know the purpose of the activity, thus transferring much of the responsibility for the learning from the teacher to the child.
· The WALT may be stuck into books on a sticker or marking label to save pupils time.
2.
Develop and Share Success Criteria
To encourage children to take responsibility for their learning,

Teachers will:

· explain and generate (sometimes with the children) the success criteria for the task in hand.

· describe what steps pupils need to take to achieve the learning objective so that pupils know what they are aiming for, thus enabling them to begin the process of self-evaluation.
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ensure the children make their own judgements against the criteria before any teacher assessment takes place. This may take the form of R.A.G. (Red, amber, green) colour coding by younger pupils right up to older pupils making comments in their books about what they need to do next to move on in their learning.

· differentiate success criteria using: MILD  , SPICY            and HOT
· the term success criteria is replaced by the term ‘TO DO FOR SUCCESS:’ when used with pupils
3.
Develop Rich Questioning
Teachers will develop rich questioning skills within the children by:

· Providing a high proportion of open questions

· Providing time for pupils to think about and discuss their responses to questions

· Providing supplementary questions to extend understanding

· Providing questions that encourage pupils to reflect on their thinking

· Providing opportunities for pupils to generate questions.

Children will be given the opportunity to explain, clarify and discuss their ideas and to question and support their peers in all areas of the curriculum. 

4.
Other Talk
Children will be given opportunities to explain, clarify and discuss their ideas and to question and support their peers in all areas of the curriculum.

5.
Self and Peer Assessment
There will be a variety of self and peer assessment. 

If pupils are to learn they need to:

· understand the criteria that will be used to assess their work (through teachers sharing learning objectives and criteria for success)

· identify any gaps between their actual and optimal performance,

· work out why these gaps occur

· identify the strategies and implications for future action that they might use to close the gaps.

· Reflect on their own work

· Be supported to admit problems without risk to self-esteem

· Be given time to work out problems

To enable children to do this the interchange between the teacher/TA and the child is crucial to the child’s understanding of what needs to be done next.  However, peers can often take on this role and by acting as a critical friend to a fellow pupil s/he will almost inevitably enhance their own understanding as well.

5.
Effective Feedback and Marking
a. Aim

We expect all pupils to make good or better progress as a result of consistent marking and awareness of what the next steps are to improve their work.

b. Purposes for Marking
· To highlight success against the identified learning objectives(s) in order to consolidate learning.

· To show key areas of improvement.

· To provide a means of communication between child and marker.  (The market could include a child, teacher, teaching assistant, parent or carer).

· To reward the child for successful work and provide an incentive for improvement.

· To assess attainment and progress.

· To inform future planning.

c. Marking Guidelines

· All English and maths work will be marked in an appropriate level of detail for the purpose of the work. In these subjects teachers will usually make a positive comment (picking out a strength – A STAR) and identifying a next step for the child (A WISH).
· When staff write a comment they should write neatly so the pupil can read it – model the handwriting policy.

· Staff should give full comments.     STARS – Positive (with merits).  
                                            WISHES – Not too short, not too long, child speak.

· We have an agreed code of marking which introduces symbols progressively throughout the school (see appendix 1).

· We encourage ‘On The Spot’ marking that gives instant feedback in a lesson (either in a focus group or as teacher checks up on all children’s progress). 

· The agreed code will be displayed in the classroom and in children’s books.  (Maths, English).

· Work will be marked according to shared learning objectives and/or personal targets. Therefore not every single error will always be corrected (e.g. spelling mistakes).
· No parent / inspector should get the impression that work is un-marked. We have to get the balance right (see section d.). Marking has to have a purpose but our books can’t look under-marked.

· Teachers will mark in GREEN. Pupils will mark in RED.
· Children will have time and opportunity to reflect on feedback and make small focused improvements.  The children will be encouraged to respond to marking through verbal, written, or feedback.

· Self and peer marking will be used when appropriate. It is a powerful way of involving children in their own self-assessment and can inform them to make judgements about their level of success such as R.A.G. (red, amber, green).

d. Getting The Balance Right

LITERACY:

· A detailed mark and edit should take place for the purpose of creating a ‘best copy’ or teaching a group/ individual at least once in a Literacy ‘Unit’.

· Children to edit first then adult/ joint.

· All other written tasks should me marked to at least a minimum level:

· At least one STAR & one WISH.

· If you are teaching a specific Learning Objective – mark for that Learning Objective and relate your star and wish to it.

· 3 teacher corrections per page of writing (spellings and/or punc.) in addition to any pupil marking that may / may not have been done.

· Even if a child has marked work or there’s been peer marking there has to be some teacher comment on work.

MATHS:
· All straight forward calculations must be ticked or crossed (either by adults or pupils).
· More complex investigations may be marked according to shared learning objectives and/or personal targets.

e. Marking Labels 
The school uses marking labels like this example:
	DATE: Wednesday 4th May 2016

	WALT: collect and use data in a tally chart about Olympic sports.

	Steps to Success
	Can I find it in my work?
	Can my teacher find it in my work?
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Can I decide on categories for my tally chart?
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Can I record data using tallies and frequency?
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Can I create and answer questions based on my tally chart?
	
	

	My reflection comment:




f. Foundation Stage
Feedback is primarily immediate, verbal and visual through motivational stickers.

APPENDIX 1
Understanding how your work is marked in Key Stage 1

Understanding how your work is marked in Key Stage 2
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